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Abstract

As India envisions a developed, inclusive, and self-reliant nation by 2047—Viksit Bharat—the
role of teachers becomes central in shaping the next generation of citizens. This paper explores a
transformative model of teacher professional development grounded in the philosophy of
Karmayogi, which emphasizes selfless service, continuous self-improvement, and ethical
commitment to nation-building. It argues that traditional, in-service training models must evolve
into holistic frameworks that bridge philosophy, policy, and classroom practice, aligning
educators' inner purpose with national goals. Drawing on the Indian Knowledge Systems (IKS),
the National Education Policy 2020, and global best practices in teacher development, the paper
outlines a Karmayogi-based professional development approach fostering reflective practice,
emotional resilience, and contextual leadership. The study employs qualitative analysis of policy
documents, training programs, and case studies from model schools adopting this approach.
Findings suggest that when teachers are empowered as nation-builders and ethical practitioners,
the ripple effects extend to student outcomes, community engagement, and institutional culture.
The paper concludes with recommendations for institutionalizing this model at scale through

policy reforms, digital platforms, and ongoing mentorship.

Keywords: National Education Policy 2020, Viksit Bharat 2047, Karmayogi Teachers, Teachers
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Introduction

Teacher education in India has entered a transformative phase with the emergence of new policy
frameworks and capacity-building initiatives aimed at preparing educators for the challenges of
the 21st century. The role of teachers as “Nation Builders” has been consistently emphasized in
Indian policy discourse, yet the gap between policy aspirations and classroom realities continues
to persist (Sharma, 2022). Recognizing this need, the Government of India launched Mission
Karmayogi in 2019 as a National Programme for Civil Services Capacity Building (NPCSCB),
designed to foster a shift from rule-based to role-based governance through competency-driven
continuous professional development (Department of Personnel & Training (DoPT), 2020).
Extending this vision to the educational domain, Karmayogi teacher education seeks to reimagine
professional preparation by cultivating reflective, adaptive, and globally competent practitioners.
The aspirations of Viksit Bharat 2047—India’s long-term vision to emerge as a developed nation
by its centenary of independence—are inseparable from the quality of education imparted in

schools and the effectiveness of teacher education institutions (NIT1 Aayog, 2021).

The National Education Policy (NEP, 2020), the National Curriculum Framework for
Foundational Stage (NCF-FS, 2022), and the National Framework for School Education (NCF-
SE, 2023) frameworks provide a coherent roadmap for strengthening teacher preparation and
professional growth. These frameworks emphasize holistic, multidisciplinary, and competency-
based teacher education aligned with the demands of a knowledge-driven, globally interconnected
society. However, translating such visionary frameworks into practice requires a critical
rethinking of professional development models, institutional structures, and pedagogical
approaches. The idea of “Karmayogi” is rooted in India’s civilizational ethos of duty (kartavya),
selflessness, and lifelong learning—qualities that must be promoted in teachers to realize the goals
of Viksit Bharat 2047 (Kumar & Ahuja, 2021).

Philosophy of Karmayogi Professionals

The concept of Karmyogi is deeply rooted in the Indian philosophy of Karma Yoga-the path of
selfless action performed with dedication, detachment, and devotion, as articulated in the

Bhagavad Gita (Easwaran, 2007). According to Krishna’s teaching, a Karmyogi is one who
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performs their duties selflessly, without attachment to the outcomes, embodying the principle of
nishkama karma—action without desire for personal gain (Prabhupada, 1986). The Bhagavad
Gita, one of the most profound philosophical texts of Indian tradition, articulates the path of karma
yoga—the discipline of selfless action—as a means to spiritual growth and social harmony. A
Karmayogi is one who engages in work as an offering, free from selfish desires and egocentric
motives, embodying the principle of nishkama karma (action without expectation of personal
reward) This path emphasizes adherence to one’s dharma (duty) with dedication, discipline, and
equanimity, maintaining mental balance regardless of success or failure (Radhakrishnan, 1953).
Through such selfless service, the Karmyogi transforms mundane actions into spiritual practice,
fostering both individual growth and social welfare. This approach integrates action with
spirituality, advocating that true liberation is achieved through responsible and detached
engagement in life’s duties (Sharma, 2014). Thus, Karmayogi professionals embody a spirit of
duty, discipline, and selfless service, approaching their work with dedication and integrity. They
emphasize excellence and ethical action over personal gain or recognition, ensuring that their
contributions are guided by values rather than vested interests. By aligning personal growth with
collective progress, such professionals serve as catalysts for building a resilient, inclusive, and

developed India.

Viksit Bharat 2047: The National Vision for Creating Karmyogi Workforce

By embracing the spirit of Karma Yoga, individuals contribute to a collective ethos of excellence
and responsibility. Such professionals strengthen governance, enhance productivity, and promote
ethical decision-making in every sector. Ultimately, cultivating a Karmayogi mindset empowers
citizens to become active partners in building a self-reliant, inclusive, and developed India.

The prime minister Shri Narendra Modi has given the nation a vision of making Viksit Bharat by
2047. Aligned with this, the mission Karmayogi was conceptualised as a transformative initiative
to build a future-ready, citizen-centric, and performance-driven civil service. It seeks to make
governance more efficient, transparent, and accountable by fostering capacity building, continuous
learning, and the use of digital platforms for training. Through this reform, civil servants are
empowered with the skills and mindset required to address 21st-century challenges effectively. It

serves as a foundation for nation-building and a catalyst in India’s journey towards becoming a
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developed nation. Since its launch in September 2020, “Mission Karmayogi—India’s National
Programme for Civil Services Capacity Building (NPCSCB)—has introduced a suite of training
and capacity-building interventions across multiple levels of government. The Capacity Building
Commission (CBC) has coordinated national-level workshops, including the workshop on Mission
Karmayogi for Capacity Building Units of Ministries/Departments. (Capacity building
commission, 2025)

Here, it is important to understand that karmyogi training needs to be organized not only for civil
servants but for all the teachers as well, as teachers are the ones who should practice karmyogi
values in their personal and professional lives and prepare students as Karmyogi citizens of the
nation. Helping all the teachers become karmyogi teachers will also foster a work culture rooted
in duty, integrity, and selfless service which is essential for overall national progress. Recent
reforms, such as Mission Karmayogi, highlight the importance of continuous capacity building,
ethical orientation, and competency-driven learning for professionals in public service, principles
that are equally vital for educators (Capacity Building Commission, 2024).

Need of Karmyogi Teachers

The great nationalist, philosopher and educator Swami Vivekananda’s insistence on character-
building, combined with the Bhagavad Gita’s vision of selfless action provides a powerful moral-
spiritual grounding for the professional role of teachers. He, in his lectures delivered in New York
in 1895-96, explained the philosophy of Karma Yoga and the ideal of selfless action, which
directly applies to the idea of a Karmyogi Shikshak. (Vivekananda, 1896) According to him,
Karma Yoga is the path of selfless action, where one performs duties as an offering to the Divine,
without attachment to the results. For a teacher, this vision is even more significant, since their
role is not merely to impart information but to shape the character and personality of students.
Vivekananda emphasized that a true Karma Yogi is “one who works without any desire for the
fruits of action,” and in the field of education this spirit makes the teacher a genuine guide and role
model (Vivekananda, 1896/1953). Thus, a Karmyogi Teacher is one who inspires through his/her
dedication, discipline, and inner strength, viewing education as a means of serving humanity.
(Vivekananda, 1896/1953) He fulfils professional responsibilities with integrity, compassion, and

selflessness, while simultaneously inspiring learners to become responsible citizens.
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Similarly, Rabindranath Tagore viewed Karmayoga as a synthesis of creativity, freedom, and
social responsibility, where selfless action becomes an expression of one’s inner self in service of
humanity. For him, education was not confined to intellectual training but was a process of
connecting personal growth with universal welfare, thereby embodying the essence of selfless duty
(Tagore, 1913/2002). In contrast, Dr. A.P.J. Abdul Kalam interpreted Karmayoga as dedicated
service to the nation, emphasizing discipline, integrity, and purposeful action. He consistently
highlighted the role of teachers as “nation-builders,” asserting that their selfless dedication to
nurturing young minds represents the highest form of Karmayoga (Kalam, 2002; Kalam, 2004).
While Tagore linked Karmayoga to creative self-realization aligned with universal good, Kalam
grounded it in the ethics of hard work, scientific pursuit, and nation-building, thus offering
complementary yet convergent perspectives on the philosophy of selfless action. Making
Karmyogi teachers is also of crucial significance as these would be the educators who would
approach teaching as a duty with dedication, integrity, and selfless service. Such teachers would
inspire students not only through their knowledge but also by cultivating the values of discipline,
empathy, and resilience. By nurturing this mindset, the education system can produce responsible

citizens who contribute meaningfully to the vision of a developed and value-driven India.

By cultivating Karmayogi teachers, the education system fosters not only academic excellence but
also values such as empathy, resilience, and discipline, ultimately preparing learners to contribute

meaningfully to the vision of a developed and value-driven India (NEP, 2020).

Karmyogi Approach for the Professional Development of Teachers: Proposed Interventions
and Way Forward

The Karmayogi Approach envisions a competency-driven continuous professional development
model for teachers that integrates structured training with value-based pedagogy to nurture them
as lifelong learners and ethical change-agents (Government of India (Gol), 2020; NCERT, 2022).
Following administrative and field-based interventions may be kept in mind during the

implementation of professional development of teachers.

i. Competency-Driven Continuous Professional Development (CPD): A competency-driven
continuous professional development (CPD) framework should be developed for Karmayogi
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teachers, emphasizing duty, integrity, and selfless service as the foundation of professional growth.
It should encompass multiple dimensions of teacher competencies, including pedagogical
expertise, digital literacy, socio-emotional intelligence, and ethical orientation (Darling-
Hammond, 2017; Gol, 2020). To ensure sustainability and inclusivity, CPD must be structured as
an ongoing process rather than a one-time intervention, integrating both technology-enabled
platforms such as iIGOT Karmayogi and school-based professional learning communities (Batra,
2021; Waris & Shaheen, 2024). Such a framework will not only enhance the teachers’
effectiveness in classroom practice but also nurture their evolution into Karmayogi professionals,

committed to lifelong learning and the larger mission of nation-building.

ii. Decentralisation, cascade model & phased planning: The training for all the teachers of the
country should be organised in a planned and phase-wise manner. A decentralised architecture of
central and state nodal centres at national, state, district, and school should be established (NCERT,
2023). It should not only be restricted to the central government schools but should be extended to
all state-affiliated schools as well. For this, central and state Nodal Centres should be set up to
design, monitor, and evaluate teacher capacity-building programmes (Gol, 2020). District and
School CBUs (Capacity Building Units) should be enabled to carry out context-specific
interventions and offer mentoring support. To achieve this, a cascade approach is suggested:
Central CBUs create and distribute core modules, State CBUs adapt the content to regional needs,
District CBUs oversee local customization, and School CBUs, guided by trained teacher educators,
deliver training directly at the school level. This multi-tiered approach enhances scalability and
responsiveness, while ensuring that trained teacher educators lead expertise-driven professional

learning communities at the school level.

iii. Frequency of training organization: Under this framework, professional development training
should occur with increased frequency (at least two per year), combining regular orientation
sessions, interactive dialogues, reflective discussions, and counselling touchpoints to reinforce

both cognitive and affective competencies (Heena, Kumar, Singh, & Singh, 2023).

iv. Mentorship and Counselling: To strengthen capacity at the grassroots level, a structured

mentorship model should be institutionalized. Experienced teachers can serve as Karmyogi
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Mentors, guiding novice teachers in lesson planning, classroom management, and ethical teaching
practices (OECD, 2019). Counselling phases, both online and offline, should be developed to
foster collaborative problem-solving and reflective practice (Subaveerapandiyan & Nandhakumar,
2022). This ensures that professional development is not just top-down, but also horizontally

shared among practitioners.

v. School-Based Professional Learning Communities (PLCs): Schools should evolve into learning
organizations, where teachers engage in regular in-house workshops, peer observations, lesson-
sharing circles, and reflective discussions (Fullan, 2007). PLCs not only strengthen school culture
but also provide contextual solutions to local challenges. Linking PLCs with district and state

CBUs ensures a seamless flow of resources, innovation, and mentoring support (Batra, 2021).

vi. Involving Trained Teacher Educators: A dedicated cadre of Karmayogi Master Trainers,
embodying the values of duty, service, and selflessness, should be developed to lead teacher
capacity-building initiatives (Dhondiram Pithe, 2024). Positioned as mentors and facilitators rather
than conventional trainers, these educators can ensure that professional development remains
reflective, dialogic, and practice-oriented, thereby strengthening the transformation of teachers

into lifelong learners and ethical change-agents (Darling-Hammond, 2017).

vi. Feedback and Reflection: The Karmyogi model emphasizes continuous improvement through
structured 360-degree feedback from peers, students, mentors, and school leaders, fostering
accountability and self-awareness (Gol, 2020). Digital dashboards can support real-time progress
tracking and personalized learning pathways, ensuring transparency in evaluation (OECD, 2019).
Reflection through journals, portfolios, and peer-discussions should be embedded in the learning
cycle, enabling professional development to remain self-driven, reflective, and ethically grounded,

in line with the Karmyogi vision of lifelong learning and selfless service (Sharma, 2022).
Conclusion:

As India advances toward the vision of Viksit Bharat 2047, teachers stand at the heart of national
transformation, entrusted with the task of shaping competent, ethical, and future-ready citizens.

The Karmayogi Approach provides a holistic and value-driven framework for teacher professional
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development by blending competency enhancement, structured training, mentorship, counselling,
and reflective practice with the timeless ethos of selfless service and duty. Drawing strength from
Indian Knowledge Systems, NEP 2020, and global best practices, this model reimagines teacher
growth as a continuous, collaborative, and ethically grounded journey. By institutionalizing
interventions such as competency-based CPD, decentralized cascade structures, PLCs, and
feedback mechanisms, the system ensures that professional learning is sustainable, inclusive, and
responsive to local contexts. Importantly, the model also leverages digital tools to support
continuous learning, reflection, and peer collaboration, supplementing face-to-face engagement,
while quality is safeguarded through feedback loops, observations, and mentoring designed to
mitigate the cascade model’s common risks of dilution or de-contextualization of content (Camb-
Ed, n.d.; Singh et al., 2020). In sum, the Karmayogi approach proposes a robust, layered,
competency-centric professional development ecosystem—rooted in ethical service, sustained
support, and adaptive learning—that equips teachers to inspire, innovate, and lead India’s
educational transformation. Ultimately, nurturing Karmayogi teachers means preparing educators
who are not only effective in classrooms but also act as nation-builders, mentors, and moral
exemplars, thereby aligning individual professional growth with the collective aspiration of

building a self-reliant, inclusive, and developed India.
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